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Message from the Interim Provost

Institutional Effectiveness Redefined

With the goal of seeking continuous improvement and in the spirit of transparency, Institutional
Effectiveness has always been at the forefront of SCE's agenda. As informed by the WASC accreditation
in 2011, SCE developed its first program review model and attempted to identify the indicators of
success specific to the noncredit instructional offerings and student support services. In other words,
SCE took the lead in defining success measures reflecting the open-entry and competency-based nature
of the noncredit field. The 2015-2016 Institutional Effectiveness Report greatly expands on this
endeavor.

Such typical effectiveness indicators as enrollment and retention are defined more precisely in the
context of the noncredit instruction delivery models. For the first time, the "noncredit full-time student
status" was defined and a unique measure of the course success was introduced.

I would like to thank Dr. Tina M. King, SCE Director of Institutional Research and Planning and the staff of
the newly established research department: Dulce Delgadillo, Harpreet Uppal, Jason Makabali, Denis
Nyongesa, Andriy Moskalyk, Vivi Nordstrom, and Ralph Fimbres for the many contributions for
compiling and analyzing the data. Besides informing the efforts of improving our programs and services,
the findings of the 2015-2016 SCE Institutional Effectiveness Report will help to define success for the
noncredit field at large.
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Valentina Purtell
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Executive Summary

The executive summary highlights the major findings
from the School of Continuing Education’s Institutional
Effectiveness Report.
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Executive Summary

School of Continuing Education (SCE) is the fourth largest community college based noncredit provider
of adult education in the State, serving approximately 30,000 students annually. SCE prides itself for
meeting the community needs by offering a wide range of programs and services in basic skills, career
technical education and English as a second language. SCE provides programs for individuals with
disabilities, older adults, and parents. To ensure the commitment to the community and the quality of
education, SCE’s action plan aligns with the mission, vision, goals and the North Orange County
Community College District (NOCCCD) strategic directions. The process includes quantitative and
qualitative analyses data related to the programs and students served at SCE.

The 2015-2016 Institutional Effectiveness Report highlights SCE’s commitment to its vision, mission and
action plan. SCE will continue to strive to narrow the achievement gap and increase persistence,
retention and completion rates of our students.
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This chapter provides background information on the
School of Continuing Education. An overview of SCE’s
vision, mission and core values are presented.
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Introduction

The School of Continuing Education Institutional Effectiveness Report was developed to continuously
assess the extent to which the institution is achieving its mission and vision, through SCE’s goals, action
plan, and strategic plan developed by the North Orange County Community College District (NOCCCD).

Purpose of Institutional Effectiveness Report

The Institutional Effectiveness Report is intended for SCE students, faculty, staff and community as a
tool to measure progress made towards SCE and NOCCCD’s goals and the overall strategic plan. The
process involves an analysis of the students, programs and communities SCE serves. The Effectiveness
indicators are utilized and highlighted in the report to illustrate how these indicators align with
NOCCCD’s district strategic directions, further, providing future direction for SCE.

Currently, SCE has an action plan. This report will be used to produce data-driven decisions and to
inform the development of the following:

» Yearly goals and targets to determine effectiveness of SCE programs
» SCE Institutional Effectiveness Indicators

» Institution-Set Standards

» A cycle of institutional effectiveness assessment

» Planning and Program Review

Prepared by Office of Institutional Research and Planning



School of Continuing Education

Vision Statement

SCE has a comprehensive presence in the community and is recognized for excellence. SCE embraces
multiple facets of diversity and is committed to outcome-oriented educational opportunities in
preparing students for productive civic engagement. SCE is an effective and affordable option for
students who are acquiring personal, academic, and career skills. SCE is responsive to evolving

community needs.

Mission Statement

To serve the needs of individuals, business, and the community, we educate a diverse student
population in successive essential skills that support learning goals across the lifespan.

Core Values

Service

% To the individual
*» To the institution
% To the community

Integrity
«»* Through a commitment to our mission
and vision statement
¢+ By encouraging a climate of honest and
trust
% Through teamwork that depends on
accountability and responsibility

Excellence
++ By delivering comprehensive quality
programs and services
+»* By creatively responding to the
educational needs of our community

Learning

+ As a way to meet life’s challenges
successfully

¢ As a path to personal and professional
growth

*» As a lifelong quest

Diversity
¢+ By recognizing and respecting the
significance of each unique individual
++ By offering all learners access to relevant
learning opportunities

Institutional Student Learning Outcomes

As a result of enrolling in and completing a School of Continuing Education course, group of courses or
entire certificate program, student can be expected to demonstrate the following:

< Empowerment to be lifelong learners. Student can demonstrate the confidence and courage to

learn how to learn as well as appropriate research, study, inquiry and goal-setting skills.

+*» The ability to function effectively within their community. Students demonstrate appropriate

effective interpersonal community, critical thinking and problem solving skills as well as an

understanding of the value of diversity.
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North Orange County Community
College District

Vision Statement

The mission of the North Orange County Community College District is to serve and enrich our diverse
communities by providing a comprehensive program of educational opportunities that are accessible,
academically excellent, and committed to student success and lifelong learning.

Cypress College and Fullerton College will offer associate degrees, vocational certificates and transfer
education, as well as developmental instruction and a broad array of specialized training. The School of
Continuing Education will offer non-college-credit programs including high school diploma completion,
basic skills, vocational certificates and self-development courses. Specific activities in both the colleges
and School of Continuing will be directed toward economic development within the community.

District Strategic Directions 2011-2020

District Strategic Direction 1: The District will annually improve the rates of completion for
degrees, certificates, diplomas, transfers, transfer-readiness requirements, and courses.

District Strategic Direction 2: The District will annually make progress toward eliminating the
documented achievement gap among race/ethnicity groups.

District Strategic Direction 3: The District will annually improve the success rate for students

moving into:
+ The highest level possible credit basic skills courses in mathematics, English, and English-as-a-
Second-Language from noncredit basic skills instruction in the same discipline and

% College-level courses in mathematics, English and English-as-a-Second-Language from credit basic
skills courses in these disciplines and

% The next higher course in the sequence of credit or noncredit basic skills courses in mathematics,

English and English-as-a-Second-Language.

District Strategic Direction 4: The District will implement best practices related to planning
including transparent decision-making processes, support of strategic and comprehensive planning
activities at campus and District levels, and the allocation of resources to fund planning priorities.

District Strategic Direction 5: The District will develop and sustain collaborative projects and
partnerships with the community’s educational institutions, civic organizations, and businesses.

Prepared by Office of Institutional Research and Planning



About this Report

This report represents a comprehensive in-depth analysis that helps “tell the story” of the School of
Continuing Education. The Office of Institutional Research and Planning synthesized results from
qualitative and quantitative analysis to identify effectiveness indicators associated with SCE’s action plan
and the district’s strategic plan. The following have been identified as effectiveness indicators to
illustrate the institution’s progress towards achieving their goals of the action plan and the districts
strategic direction:

Enroliment

Retention

Persistence

Success

Hours Completed

Completion of Certificates/Diplomas

Effectiveness indicators have been tagged with icons to illustrate their alignment with the district’s
strategic directions. Directions 1, 2 and 3 focus directly on student achievement, while 4 and 5 address
district level processes. Because this report presents student level data, effectiveness indicators were
tagged with one of the first three directions.

District Strategic Direction 1: The District will annually improve the rates of
completion for degrees, certificates, diplomas, transfers, transfer-readiness requirements,

District Strategic Direction Z: The District will annually make progress toward
eliminating the documented achievement gap among race/ethnicity groups.

District Strategic Direction 3: The District will annually improve the success rate for
students moving into:

+» The highest level possible credit basic skills courses in mathematics, English, and
English-as-a-Second-Language from noncredit basic skills instruction in the same
discipline and

+»+» College-level courses in mathematics, English and English-as-a-Second-Language from

credit basic skills courses in these disciplines and

% The next higher course in the sequence of credit or noncredit basic skills courses in
mathematics, English and English-as-a-Second-Language.
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Definitions and Methodology

A variety of metrics have been used to identify effectiveness indicators that can help the School of
Continuing Education assess their performance as an institution and progress towards goals and district
strategic directions. Below are key terms, definitions and methodologies that clarify how metrics were
calculated into effectiveness indicators.

Enrollment

SCE has not standardized how enrollment is formally calculated. Currently, SCE staff pulls enroliment
numbers from differing Argos reports. Argos is SCE’s internal database that is fed from the Banner
system. For the purpose of this report, overall enrollment (both unduplicated head count and duplicated
enrollments) was provided by SCE’s Western Association of Schools and Colleges (WASC) Self- Study
Report which was completed in December 2016. For disaggregating enrollment numbers, such as
establishing student status and demographics, enrollment data was provided for solely those students
that were considered enrolled within a merged dataset pulled directly from Argos. Disaggregated data
was provided for students who had this data available. This will result in fewer unduplicated enrolled
students due to the lack of demographic data for some.

Student Status

In an attempt to define “fulltime” status for a noncredit program, the Office of Institutional Research
and Planning established criteria to define this measure. This definition was informed by Andrew
Carengie’s “credit hour” model, where one credit hour is equivalent to one hour of faculty-student
contact time per week over a 15-week term. Because SCE is a noncredit institution and the majority of
courses do not have credits, hours completed by students per course were used to calculate their status.
Part-time status is defined as taking fewer than 15 hours of coursework/ lab work per week and full-
time students completed 15 hours of coursework/lab work per week or more per term. Student status
for students is unduplicated within each term and duplicated across terms.

Student Status= Student’s Sum of Positive Attendance Hours per Term

12 (Average number of weeks per SCE term)
Enrollment Status

First-time students are defined as first-time ever students at SCE. A student’s first term enrolled at SCE
was identified and used to determine the term they are considered a first-time student. Any term after
their first term enrolled, students were defined as returning. If a student’s first term enrolled was prior
to 2013, they were considered returning students for this data set. This is due to the fact that their first
term enrolled was prior to 2013 and therefore as of 2013, they are considered returning. Transfer
students are identified by their enrollment variable. All transfer students are reported into Banner as a
transfer student and therefore these students are either first-time transfer or returning transfer
students. Transfer status is given to a student when they indicated they have been previously enrolled at
another NOCCCD institution. The student enroliment categories in the table below are defined as:

Prepared by Office of Institutional Research and Planning 8



> First-time Student: Newly enrolled student at SCE
> Returning Student: Continuing student from the previous terms
> First-time Transfer: Newly enrolled student at SCE who enrolled at another NOCCCD institution
previously
> Returning Transfer: Continuing enrolled student at SCE who enrolled at another NOCCCD
institution previously
Enroliment status for students is unduplicated within academic years and duplicated across academic
years. For some students, their enrollment status was not consistent across their academic history. For
example, one student could be logged as first-time student for several terms, regardless of when they
truly first started at SCE. In other cases, students were logged as first-time students one term and then
first-time transfer students another. If a student ever had a case where they were identified as transfer,
their status was adjusted to either first-time transfer or returning transfer.

Retention

Retention is defined as the rate at which new students re-enroll at SCE or within a program for one
academic year (fall to fall). Retention rates are not reflective of consecutive enrollments. For example, if
a new student enrolled in fall 2013 and re-enrolled in spring 2014, they did not necessarily enroll in
winter 2014. Starting fall cohorts were established by identifying first-time students at SCE. This was
identified by matching their first term enrolled to that of the starting cohort in fall. Because retention
rates are not reflective of consecutive enrollments, the number of students who are retained term to
term are not necessarily the same students. All students in the retention cohorts start in fall, but some
may take terms off in between and return within the year.

Number of first-time SCE students who enrolled in the following fall

Fall to fall retention rate=
Starting fall cohort (i.e. first-time SCE students)

Persistence

Fall to fall persistence provides a rate at which SCE was able to keep first time students consecutively for
one academic year. Fall starting cohorts include first time ever students at SCE and identifies their final
consecutive term enrolled. Starting cohorts differ from retention cohorts because they include students
who enrolled for their initial fall term and only consecutive terms thereafter. For example, if a student
enrolled in their cohort fall term, did not enroll in winter and enrolled back in spring, they are not
counted towards or against persistence rates. Persistence rates track the same group of students
throughout their consecutive enrolments within one year, therefore students who persist through
winter are the same students who persist through spring. Summer term does not count for or against
persistence, and students electing to take summer off would still be included in the cohort.

Number of first-time SCE students who enrolled consecutively from fall to fall

Fall to fall persistence rate=
Starting fall cohort (first-time SCE students with only

consecutive enrollment)
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Success

Success rates were calculated for SCE students who attempted a grade. Success is defined by a student
receiving a final grade of A, B, C, SP and P. SP represents students who received a satisfactory progress.
Some students received an IP as a final grade, which is in progress, but these final grades only applied to
CTE externships and were not included in success calculations. Because the majority of courses offered
at SCE are non-graded, only CTE, High School/GED program and ESL have a success rate. Final grades
were pulled from an internal Argos report. The Disabled Student Services (DSS) program does offer
graded courses, but these grades are recorded in a separate database from other programs. Success
rates are presented for DSS as well. Lastly, because DSS success rates are based on grades from a
separate database, these grades are not reflected in the overall success rate for SCE.

Number of students with A, B, C, SP and P
Success rate=

Total number of students who attempted a grade

Hours Completed

The average number of hours completed by students for SCE as a whole and by program was calculated.
The total number of hours was gathered for each unduplicated student within an academic year and
then averaged for SCE as a whole and within each program. Average hours completed within each
program is reflective of a student’s total hours of instruction and laboratory work within that specific
program. Hours recorded as laboratory work were included in this calculation, therefore average hours
include both instructional and laboratory time within the academic year.

Completion of Certificates/Diplomas

SCE’s High School/GED, CTE, DSS and ESL programs distribute certificates and diplomas. Similar to
enrollment, the total number of certificates and diplomas handed out yearly was provided to the Office
of Institutional Research and Planning by program staff that track this data manually. When
disaggregating certificate/diploma data, the research team used an internal Argos report that provided
demographic data. As a result, total number of certificates/diplomas handed out is higher than the total
number of students who received certificates/diplomas and had demographic data. Demographic data
for certificates/diplomas is unduplicated within academic years and duplicated across academic years.

Data

For the majority of the Institutional Effectiveness report, internal Argos data that was pulled in
November 2016 was used. In some cases, program staff provided aggregated and disaggregated data
that was incorporated within program sections. The report presents data over a three year timespan,
2013-14 academic year to 2015-2016. As reference, the Argos reports that were utilized for the majority
of this report are: Student Academic History and Apportionment Degree Attribute.

Prepared by Office of Institutional Research and Planning 10



Community Profile

This chapter provides a snapshot of the community SCE
serves and is located in. The profile describes the
demographic breakdown of the six largest feeder cities
in SCE’s service area.

Prepared by Office of Institutional Research and Planning
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Community Profile

NOCCCD DISTRICT SERVICE MAP

The North Orange County Community
College District (NOCCCD) includes
Fullerton College, Cypress College, and the
School of Continuing Education. Eighteen
communities and 16 school districts are
located within the boundaries of the 155-
square mile District that is home to nearly
one million residents. The cities and
communities served by NOCCCD include
Anaheim, Brea, Buena Park, Cypress,
Fullerton, Garden Grove, La Habra, La
Habra Heights, La Mirada, La Palma, Los

Alamitos, Placentia, Rossmoor, Seal Beach,
Stanton, Whittier, and Yorba Linda. The demographics of the community are very diverse.

Populations Served

The following tables provide information about the communities served by the School of Continuing
Education. Note that these tables are based on the cities in the North Orange County area from
which SCE serves the greatest number of students. For example, Garden Grove is the second largest
city in the NOCCCD area. However, other cities provide SCE with a larger number of students, thus
leading to the exclusion of Garden Grove in these tables.

In 2015-2016, the top six feeder cities SCE served were Anaheim, Fullerton, Buena Park, La Habra,
Placentia, and Yorba Linda. Overall, the top six SCE feeder cities make up 70.6% of SCE’s student
population. Anaheim alone makes up more than 1/3 of SCE’s student population. This means that the
other 1/3 of the student population is comprised of the remaining five feeder schools and the other
1/3 consists of the other 10 cities served by NOCCCD and possibly other non-NOCCCD communities.

Table 1: Six Largest Feeder Cities in SCE’s Service Area: Student Count

City Number of SCE Students Served Percentage of SCE Total
Anaheim 12,555 37.2%
Fullerton 4,756 14.1%

Buena Park 2,468 7.3%
La Habra 1,524 4.5%
Placentia 1,348 4.0%
Yorba Linda 1,194 3.5%
Totals 23,845 70.6%

Prepared by Office of Institutional Research and Planning 12



Of the six SCE feeder schools, Anaheim has the largest population size. Therefore, not surprisingly
SCE’s top feeder city is Anaheim. Table two displays 2010 and projected 2015 population size for all
six-feeder cities. When making a direct comparison of the total population size for each feeder city
and the total number of students served at SCE by feeder city, Yorba Linda stands out. Yorba Linda
has a larger population size than La Habra and Placentia, but SCE serves more residents from La
Habra and Placentia than Yorba Linda. This perhaps is explained by Yorba Linda’s race/ethnicity
breakdown, having a high White/Non-Latino population concentration compared to the other five
feeder schools. See Table four for race/ethnicity breakdown disaggregated by feeder city.

Table 2: Top Six Feeder Cities in SCE’s Service Area: Figure 1: Age Distribution of Top Six Feeder Cities
Population Size (2010)
City April 2010 Census July 2015 Estimates
Anaheim 336,265 350,742
Fullerton 135,161 140,847
Buena Park 80,530 83,270
La Habra 60,239 62,131
Placentia 50,533 52,495 35%
Yorba Linda 64,234 67,973
Totals 726,962 757,458 - ) - _ _
Source: U.S. Census 2010. ges 0-19 Ages 20-29 Ages 30-54
M Ages 55-74 B Ages 75and Over

School of Continuing Education (SCE) is known for mostly serving the older student population in
NOCCCD. Figure 1 shows the combined age distribution of all six-feeder schools in 2010. Ages 30-54
make up 35%, ages 0-19 make up 29%, ages 55-74 make up 16%, ages 20-29 make up 15%, and ages 75
and over make up 5% of the age distribution. Table three, displays gender breakdown across all six-
feeder cities. Overall, there is an even gender breakdown as a combined whole. Anaheim has a slightly
higher male distribution than the other five cities.

Table 3: Top Six Feeder Cities in SCE’s Service Area:
Gender Distribution

City Male Percent Female Percent
Anaheim 179,603 51.2% 171,135 48.8%
Fullerton 69,549 49.4% 71,300 50.6%
Buena Park 41,593 50.0% 41,671 50.0%
La Habra 29,739 47.9% 32,401 52.1%
Placentia 25,366 48.3% 27,122 51.7%
Yorba Linda 31,960 47.0% 36,006 53.0%
Totals 377,810 49.9% 379,635 50.1%

Source: U.S. Census 2015 Estimates.
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As seen in Table 4, La Habra followed by Anaheim and then Buena Park has the highest Latino/Hispanic
concentration. Yorba Linda followed by Placentia and then Fullerton has the highest White/Non-Latino
population. Almost less than 1% of Native American/Alaskan reside in these six feeder cities. There is
also a low African American race/ethnic group, as low as less than 4% in all six-feeder cities.

Table 4: Top Six Feeder Cities in SCE’s Service Area —Race/Ethnicity Distribution

City African Asian/ Latino/ Native White/ Two or More
American Pacific Hispanic American/ Non- Races
Islander Alaskan Latino

Anaheim 2.8% 15.3% 52.8% 0.8% 27.5% 4.4%
Fullerton 2.3% 23.0% 34.4% 0.6% 38.2% 4.3%
Buena Park 3.8% 27.3% 39.3% 1.1% 27.7% 5.1%
La Habra 1.7% 9.8% 57.2% 0.2% 30.2% 4.2%
Placentia 1.8% 15.0% 36.4% 0.1% 44.7% 4.0%
Yorba Linda 1.3% 15.7% 14.4% 0.1% 65.7% 4.0%

Source: U.S. Census 2010.

Most of the data reported in the above four tables has been from 2010 U.S Census data. The following
two tables below are based on 2014 U.S census estimates. These tables display North Orange County
special populations and foreign population/language summary. Interestingly, Anaheim has the highest
number of Veterans, Foster Youth and people with disabilities making up 41.5%, 49.1%, and 47.5%
respectively of the total population of Veterans, Foster Youth and people with disabilities across the six-
feeder cities. In other words, for example, the total sum of veterans in all six-feeder cities is 26,871.
The 11,154 number of Veterans that live in Anaheim translates to 41.5% of all veterans across all six-
feeder cities. Fullerton is the second largest city with a high concentration of Veterans, Foster Youth and
people with disabilities. Lastly, interestingly once again, Anaheim has the highest numbers of the
unique demographic characteristics displayed in Table 6. In other words, Anaheim has the highest
foreign-born population, non-US citizens, non-English speakers, and non-speaking English households by
more than 50% of the total population across all six cities.

Table 5: North Orange County Special Populations Summary

Demographic Anaheim  Fullerton Buena La Habra Placentia Yorba Total
Park Linda
Veterans 11,154 5,045 3,102 2,460 2,121 2,989 26,871
Foster Youth 1,710 693 491 221 266 97 3,478
People with Disabilities 13,593 5,235 3,395 2,705 1,814 1,819 28,561

(Ages 18-64)

Source: U.S. Census 2014 Estimates.
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Table 6: North Orange County Foreign Population/Language Summary

Demographic Anaheim  Fullerton Buena La Habra Placentia Yorba Total
Park Linda
Foreign Born Population 126,926 43,079 31,027 16,567 13,376 11,962 242,937
Non-US Citizens 70,169 21,680 15,129 10,383 7,002 2,733 127,096
Non-English Speakers* 85,423 28,423 24,240 12,917 7,807 4,362 163,172
Non-English Speaking 13,393 4,840 4,412 2,109 1,057 712 26,523

Households**

Source: U.S. Census 2014 Estimates.

* Non-English Speakers defined as not reported as speaking English “Very Well” as per census data

**Non-English Households defined as households in which no one over the age of 14 either speaks only English or speaks
English “Very Well” as per census data

Providing a snapshot of the surrounding community gives SCE an idea of the students they could
potentially enroll, in addition to the needs current SCE students could be facing. As SCE strives to
continuously integrate itself in the community, it is essential to understand demographic shifts,
economic trends and other factors that impact the SCE family.
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Effectiveness Indicators

This chapter provides Effectiveness Indicators for SCE as
a whole and its five academic programs: High School
Diploma/GED Program, Career Technical Education (CTE),
Life Skills Education Advancement Program (LEAP),
English-as-a-Second Language (ESL), and Disabled
Student Services (DSS).

Prepared by Office of Institutional Research and Planning
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School of Continuing Education as a Whole

Effectiveness Indicator: Enrollment

Head Count and Enrollments: The School of Continuing Education has seen a decrease the
past three academic years both in unduplicated head counts and total enroliments. Between
2013 and 2016, SCE saw a 14% decrease in individual students enrolling at SCE. During the
2015-2016, a total of 33,749 unduplicated students enrolled at SCE, resulting in a 4.8% drop
from the previous year. Total enrollments include all individual enrollments that took place
during the academic year including duplicated students. Between 2013 and 2016, SCE saw a
4.2% drop in total enrollments.

Table 7: SCE Head Count and Enrollments

2013-14 2014-15 2015-16

Unduplicated

Head Count 38,490 35,363 33,749
Tora! 150,817 150,495 144,766
Enrollments

Student Status: The vast majority of students at SCE are part-time, meaning students
complete less than 15 hours per week per academic term. These hours include both
instructional and laboratory time students spend doing coursework. Students are duplicated
across academic years, but not within an academic year.

Table 8: SCE Student Status

2013-14 2014-15 2015-16

(34,369) (34,428) (32,449)
Full-time 0.2% 0.3% 0.2%
Part-time 99.8% 99.7% 99.8%

Enrollment Status: For the past three years over 60% of enrolled SCE students have been
returning students. The number of first-time students for SCE as a whole increased from
15.9% in 2013 to 18.7% in 2014-15, and then decreased slightly to 17.4% in 2015-16.

Table 9: SCE Student Enrollment Status

2013-14 2014-15 2015-16
(N=34,427) (N=34,430)  (N=32,450)

First-time Student 15.9% 18.7% 17.4%
Returning Student 63.4% 62.1% 64.4%
First-time Transfer Student 2.8% 2.8% 2.5%
Returning Transfer Student 7.2% 7.4% 7.4%
Other 10.9% 9.1% 8.3%
Total 100.0% 100.0% 100.0%

Note: Other students include Not Applicable/K-12 Special Students, Uncollected/unreported, undeclared
enrollment. Duplicates exist between academic years, but not within academic years.

Prepared by Office of Institutional Research and Planning
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School of Continuing Education as a Whole

Educational Goals: About a fifth of SCE students have identified improving basic skills as their
educational goal. The second most common goal for SCE students is career exploration.
Educational goals provide an idea of why SCE students choose to follow their academic
pathways. Goals can also be used to help inform course and curriculum development. This
data provides a snapshot to the needs of SCE students. Students identify their educational
goals when they enroll at any NOCCCD institution. Because students may not update their
educational goals on a yearly basis, goals may not be current for some students.

Table 10: District-Wide Educational Goals of SCE Students

2013-14 2014-15 2015-16
(N=25,503) (N=26,745) (N=26,080)

Transfer Seeking 7.5% 7.2% 6.9%
Degree Seeking 2.1% 1.7% 1.7%
Certificate Seeking 2.1% 1.9% 1.9%
Diploma Seeking 8.0% 7.6% 7.2%
Transition Seeking* 0.1% 0.1% 0.1%
Basic Skills 19.0% 19.9% 20.0%
Skills Builder 10.7% 9.9% 9.9%
Career Exploration 17.0% 17.2% 17.9%
Undecided 10.3% 10.2% 9.9%
Other** 23.2% 24.3% 24.5%
Total 100.0% 100.0% 100.0%

*Transition seeking students are students who declared their educational goal as “Noncredit to credit coursework.”
** Educational goals categorized in “Other” included “Undeclared,” “Unknown,” “Not Applicable,” and “4yr taking courses for 4yr requirement.”
Duplicates exist between academic years, but not within academic years.

<

4 Demographic Breakdown of Enrollment: Ethnicity

District Strategic Direction 2 strives to make progress towards eliminating the
documented achievement gap among race/ethnicity groups. Prior to diving into student
achievement data, a snapshot of the student population at SCE has been provided below.

Table 11 presents the ethnic distribution of SCE students for the past three years. The largest
ethnic group that SCE serves has been the Hispanic or Latino population, which has made up
about 40% of the student population the last three years. About a quarter of students
identify as White and the third largest ethnic group is Asian. These populations are reflective
of the community in which SCE is located in.
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Table 11: Ethnicity of Students Enrolled at SCE

2013-14 2014-15 2015-16
(N=34,427)  (N=34,430)  (N=32,450)
Hispanic or Latino 40.4% 40.4% 40.0%
White 25.9% 25.7% 24.9%
Asian 17.7% 17.8% 18.4%
Unknown 13.1% 13.4% 13.8%
Black or African American 2.3% 2.2% 2.2%
Native Hawaiian or Pacific Islander 0.4% 0.3% 0.4%
American Indian or Alaska Native 0.3% 0.2% 0.3%
Total 100.0% 100.0% 100.0%
<

‘@ Demographic Breakdown of Enrollment: Gender

Females have consistently been enrolled at higher numbers at SCE than males the last three
years. For academic year 2015-2016, 64.8% of the student population was female. Male
enrollments have slightly decreased the past years. Between 2013 and 2015, male

enrollments dropped 1.4%.

Table 12: Gender of Students Enrolled at SCE

2013-14 2014-15 2015-16
(N=34,427) (N=34,430) (N=32,450)

Male 32.3% 31.9% 30.9%
Female 64.3% 64.3% 64.8%
Unknown 3.4% 3.8% 4.3%
Total 100.0% 100.0% 100.0%

<
‘@ Demographic Breakdown of Enrollment: Age
SCE serves diverse groups of students, including of all ages. The largest age group SCE serves
is adults 55 years of age and above. This group has consistently made up over a third of the
student population the past three years (see Table 13). The second largest age group is adults
25-34 years of age, who made up 16.4% of the student population during academic year
2015-2016. SCE has historically served a large number of adult learners and the data is

reflective of this trend.
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Table 13: Age of Students Enrolled at SCE

2013-14  2014-15  2015-16
(N=34,427) (N=34,430) (N=32,450)

0-17 years 7.2% 7.1% 6.3%

18-24 years 13.6% 13.0% 12.3%
25-34 years 16.9% 16.8% 16.4%
35-44 years 13.8% 13.5% 13.5%
45-54 years 11.2% 10.8% 11.2%
55+ years 37.3% 38.8% 40.3%
Total 100.0% 100.0% 100.0%

Effectiveness Indicator: Retention

o
_,_f' Retention rates provide a measurement of how well SCE is retaining new
students within an academic year. This indicator aligns with District Strategic
Direction 3, which looks at improving student success rates. Research has found that student
return rates (retention) are directly related to their completion of the program or degree,
serving as a key indicator of institutional effectiveness. Retention rates are not reflective of
consecutive enrollments. For example, if a new student enrolled in fall 2013 and re-enrolled
in spring 2014, did not necessarily enroll in winter 2014.

Starting fall cohorts were established by identifying first-time students at SCE. When looking
at the last three academic years, SCE has retained approximately a quarter of their incoming
first-time students for one academic year (fall to fall). Summer has the lowest retention rate
due to the fact that many students take the summer off. For the 2015-2016 academic year
close to half (47.5%) of first-time incoming students fell out after their first fall term. Of the
3,449 new incoming students, 18.6% of them were retained by the end of the spring term.

Table 14: SCE Retention Rates

2013-14 2014-15 2015-16
Starting Fall Cohort 3,619 3,703 3,449
End-Term Fall 45.2% 44.3% 47.5%
End-Term Winter 14.3% 14.0% 14.0%
End-Term Spring 11.4% 12.4% 18.6%
End-Term Summer 4.0% 3.3% 19.9%
Fall-to-Fall Retention 25.2% 26.1% N/A

There are many factors that could impact whether or not a student decides to re-enroll after
their first term. Future analysis should look at the types of students who are being retained,
such as demographics, student status (part-time vs full-time), and educational goals/majors.

1Voigt, L., Ph. D., & Hundrieser, J. (2008, November). Student Success, Retention, and Graduation: Definitions, Theories,
Practices, Patterns, and Trends. Retrieved January 9, 2017, from
http://www.stetson.edu/law/conferences/highered/archive/media/Student%20Success,%20Retention,%20and%20Graduation-
%20Definitions,%20Theories,%20Practices,%20Patterns,%20and%20Trends.pdf
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School of Continuing Education as a Whole

Additionally, analysis of where students are most likely to “fall out” would provide SCE vital
information that could be used to develop targeted strategies to retain these students.

Effectiveness Indicator: Persistence

Similar to retention, persistence rates provide a gauge of how well an institution
_'_(' is at providing a campus environment where students persist term to term.
Persistence rates are reflective of consecutive enrollments. Like retention,
persistence has been positively correlated with student success and degree/certificate
completion?. This makes persistence rates a valuable measurement for District Strategic
Direction 3.

For both the 2013 and 2014 fall cohorts, SCE as a whole has had over a fifth of incoming first
time students persist for one academic year. For the last three academic years, over 45% of
incoming first time SCE students do not make it past their initial fall term. The incoming fall

2015 cohort had the highest percentage of incoming new students not enroll in a consecutive
term (49.3%).

Figure 2: SCE Success Rates

47.7% of first time students did NOT
persist through their first term

Y

Fall 2013 52.3% 38.8% 27.8% 23.9%
First Time Persisted Persisted Persisted Persisted
Students through through through through
N=3,257 Winter Spring Summer

Fall 2014

25.1%

45.9%

54.1%

40.1% 28.1%

First Time Persisted Persisted Persisted Persisted
Students through through through through
N=3,412 . Spring Summer aII 2015

Fall 2015 50.7% 36.7% 18% N/A

First Time Persisted Persisted Persisted Persisted
Students through through through through
N=3,198 Winter Spring Summer Eall 2016

2Voigt, L., Ph. D., & Hundrieser, J. (2008, November). Student Success, Retention, and Graduation: Definitions, Theories,
Practices, Patterns, and Trends. Retrieved January 9, 2017, from
http://www.stetson.edu/law/conferences/highered/archive/media/Student%20Success,%20Retention,%20and%20Graduation-
%20Definitions,%20Theories,%20Practices,%20Patterns,%20and%20Trends.pdf
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Effectiveness Indicator: Success

o
_,_( District Strategic Direction 3 indicates that the district will improve success
rates annually in order to help SCE students achieve their academic goals.
Success rates were calculated for SCE as a whole and broken down by demographic variables
in order to identify trends. The vast majority of courses at SCE are noncredit, non-graded. For
those students who do attempt a grade in a course, success rates were calculated for the last
three academic years. Of those students who attempt a grade, over three-quarters have
consistently been successful the last three academic years, with 2014-2015 having the
highest success rate (86.8%). When taking the last three academic years together, SCE had an
81% success rate among those students who attempted a grade.

Table 15: SCE Success Rates

2013-14 2014-15 2015-16

N 12,514 9,705 9,626
Success 9,693 8,422 7,668
Success Rate 77.5% 86.8% 79.7%
‘ Note: Success rates do not include DSS grades as those are reported on a separate database.

4
‘@ Demographic Breakdown of Student Success: Ethnicity

Figure 3 illustrates the success rates for SCE as a whole among the four largest ethnic groups:
Asian, Hispanic, or Latino, Black or African Americans and Whites. A breakdown of additional
racial/ethnic groups and unknowns is provided in appendix A. White students make up about
a quarter of SCE’s student population and have the highest success rates. Although, Hispanic
or Latino students make up the largest ethnic/racial group at SCE, they have consistently
been behind 2-3 percentage points in success rates compared to their White counterparts. Of
the four largest ethnic/racial groups, Black and African Americans have the lowest success
rates. For the last three academic years, Black and African American students also have a
lower success rate than SCE overall for that academic year.

Figure 3: SCE Success Rates by Ethnicity

M Asian  m Hispanicor Latino  m Black or African American  m White

88% 86% 88%
9% 77% 79% 80% 79% 79% 779, 82%
IIm%I IIII IIII
2013-2014 2014-2015 2015-2016
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e Demographic Breakdown of Student Success: Gender

‘@ Success rates were broken down by race/ethnicity, gender and age group. When
broken down by gender, males consistently have a slightly higher success rate than females.
Additionally, males have achieved success rates higher than SCE as a whole the last three
academic years. Overall, males, females and unknowns had an increase in success from 2013-
14 to 2014-15, then followed by a decrease in 2015-16.

Figure 4: SCE Success Rates by Gender

B Male ®Female = Unknown ™ SCE Overall

88%

87%
82%
80% 8% o 80%
I . I I
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4
‘@ Demographic Breakdown of Student Success: Age

When looking at success rates by age groups, 25 to 34 year olds have had the highest rates
the last two academic years. The 0-17 age category was removed from the table due to the
small sample size of these students who attempt a grade. The largest age group that makes
up SCE enrollments are students 55 and above, with this student age group making up 40.3%
of the student population last year (2015-2016). This age group had the lowest success rate
among SCE students. Overall, age groups 18-24, 25-34 and 35-44 have had higher success
rates than SCE overall the last three academic years.

Figure 5: SCE Success Rates by Age

W 18-24 years W 25-34 years 1 35-44 years B 45-54 years B 55+ years

ge% 0% 88% 87%

81% g0% 83% 82% 78%

80% 80% 78% 75%

73% 72%

2013-2014 2014-2015 2015-2016
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u Effectiveness Indicator: Hours Completed

Research has shown that full-time students complete their degrees and certificates at a
higher rate when compared to part-time students>. Because the vast majority of SCE students
are part-time students, average hours completed was calculated for the last three years. The
purpose of calculating this effectiveness indicator is to establish a baseline constructed
around institutional trends. Future analysis should include identifying the average number of
hours per year of those students who complete certificates or transitional goals within a
given timeframe. This will help identify SCE students who are most-likely to complete their
certificate program or transition from noncredit to a credit institution. Hours included both
instructional and laboratory hours.. On average, SCE students complete about 80 hours of
instruction and lab work within an academic year. This number has slightly gone up the last
three academic years.

Table 16: Average Number of Hours Completed by
Academic Year for SCE as a Whole

2013-14 2014-15 2015-16
Overall  83.42 84.45 85.40

<

i@ Demographic Breakdown of Hours Completed: Ethnicity

Figure 6 presents average hours completed broken down by the four largest racial/ethnic
groups at SCE. Both Hispanics/Latinos and Asian student populations have consistently had
higher average hours completed than SCE as a whole the last three academic years. Despite
white students having had the lowest average hours completed per academic year, those
hours have increased the last three years.

Figure 6: Average Hours Completed by Ethnicity

—&— Asian == Hispanic or Latino = Black or African American == White =¥ Overall

945
917 Ik ﬁ» 91.7

7.1 90.1
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78.4 A ﬂf—//—/& 78.5

69.6 &

2013-2014 2014-2015 2015-2016

3 Durkin, J., & Kircher, A. (2010, June 4). Factors Affecting Community College Completion Rates. Retrieved January 9, 2017,
from http://po.linnbenton.edu/completion-agenda-task-
force/Factors_Affecting_Community_College_Completion_Rates_cclf.pdf
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. Demographic Breakdown of Hours Completed: Gender
4

‘@ Overall, female students have the highest average hours completed compared to
male students, unknown. Females have also consistently completed on average higher hours
than SCE as a whole the past three academic years. Despite having higher success rates than
females, males complete on average, about 4-7 hours less per year than females.

Figure 7: Average Hours Completed by Gender
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4
‘@ Demographic Breakdown of Hours Completed: Age

Lastly, figure 8 presents the average hours completed by age groups 18 and above. All age
groups, with the exception of 55 and above, on average complete a higher number of hours
than SCE overall. The 45-54 years age group has had the highest average hours completed
the last three years. This group has completed over 100 hours on average each year for the
past three years.

Figure 8: Average Hours Completed by Age
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.l

Effectiveness Indicator: Completion of Certificates

District Strategic Direction 1 seeks to improve completion rates for degrees, certificates and
diplomas. The total number of certificates awarded per year the past three academic years
was gathered and broken down demographics to illustrate the distribution of certificates
among SCE students.

For the past three years, CTE has awarded over 400 certificates each year. These include
administrative assistant, business management, early childhood education, medical assistant,
medical device: quality assurance, pharmacy technician and project management. SCE has
seen a decrease in certificates awarded from 2014 to 2016. This may be due to the decline in
SCE’s overall enroliment.

Table 17: SCE Certificates Awarded

2014 2015 2016
CTE 401 418 409
High School 326 275 254
ESL Academic Success 33 24 29
Total 760 717 692

<>

‘V@ Demographic Breakdown of Completion of Certificates: Ethnicity

The largest ethnic group to receive SCE certificates has been students who identify as
Hispanic or Latino. This is consistent with the student population, as over 40% of SCE
students identify as Hispanic or Latino. A total of 56% of the certificates awarded in 2016
went to Hispanic or Latino students. The second largest ethnic group to receive certificates
from SCE is Asian students. Between 2014 and 2016, Asian students have received about a
fifth of SCE certificates. This number has increased slightly as well.

Figure 9: SCE Certificates Awarded by Ethnicity

W Asian  ® Black or African-American ™ Hispanic or Latino  m White
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e Demographic Breakdown of Completion of Certificates: Gender

‘@ Over two-thirds of certificates awarded the last three academic years have gone to
females. For males, the rate at which they have been receiving certificates from SCE has
slightly decreased from 2014 to 2016, going from 33% to 29%.

Figure 10: SCE Certificates Awarded by Gender
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‘@ Demographic Breakdown of Completion of Certificates: Age

In 2014 the largest age group to receive SCE certificates was students 18-24 years of age
(33%). For the past two academic years, students 25-34 years of age have receive over a third
of SCE certificates awarded. Despite making up the largest age group SCE serves, adult
students who are 55 and above receive the lowest proportion of SCE certificates awarded.
This may be due to the fact that this age group does not typically enroll in SCE programs that
award certificates.

Figure 11: SCE Certificates Awarded by Age
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Key Takeaways for SCE as Whole

The following are the major findings with respect to the SCE as a whole discovered by the
Office of Institutional Research and Planning after analyzing the overall data.

» Over the past three academic years, there has been a decline in the number of
students SCE serves and total enrollments in SCE as a whole.

» SCE as a whole serves a vastly female demographic population. Hispanic/Latinos
are the most represented ethnic group at SCE. The largest age group SCE serves
is adults 55 years of age and older.

» Over a fifth of incoming first time SCE students persist for one academic year;
however, close to half (47.5%) of the first-time incoming students did not return
after their first fall term.

» Males consistently have a higher success rate than females, even though on
average females completed a greater number of hours and received more
certificates.

» SCE has awarded 2,169 certificates over the last three years; however, there has
been a decrease in certificates awarded from 2014 to 2016. There has been a
large decline in high school certificates awarded over the past three years.

SCE’s Office of Institutional Research and Planning will continue to explore institutional data
to further analyze the trends over time.
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The School of Continuing Education offers an adult high school diploma/GED program where
students can complete their coursework to receive a high school diploma or GED. Basic skills
labs and learning centers are offered to adult students 18 and above. Students are able to
receive help with their high school coursework or GED preparation. The High School
diploma/GED program offers students an open-entry enrollment where students can work at
their own pace. Major content areas offer whole-classes or small group instructions. New
students that enroll in this program at SCE are offered an orientation, assessment and
counseling services as supportive services.

Effectiveness Indicator: Course Availability

Course access and availability has been identified as an effectiveness indicator that
aligns with District Strategic Direction 1. This direction focuses on annually improving the
rates of completion for SCE students. Access to courses is key for students to stay on track to
completing their educational goals of either completing their certificates, diplomas or
transitioning from noncredit to a for-credit institution. By providing a snapshot of the types
of courses and sections available by program, SCE is able to make data-driven decisions
related to course offerings.

Courses: High School/GED program offers courses both during the day and night. The number
of sections offered in the program has increased from 331 in 2013-2014 to 393 in 2015-2016.
Course sections were identified by course reference numbers (CRN) and because some
courses use the same CRN for day and night courses, further analysis needs to be conducted
to distinguish courses that are solely offered either day or night to get an accurate section
count.

Table 18: SCE High School/GED Program Sections

2013-14 2014-15 2015-16

Total

Sections 331 399 393

The total number of courses offered for the last three academic years were 121 which
culminate into 1,123 class sections available. Courses and sections were also broken down
within the program by program clusters: GED, High School and basic skills. The high school
cluster has consistently offered the most courses and sections the past three academic years.
As seen in table 19, both basic skills and GED courses have remained somewhat unchanged
the past three academic years.
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Table 19: SCE Course Clusters for High School Program

2013-14 2014-15 2015-16 Total
Section 15 19 19 53
GED
Courses 5 5 5 15
HS Section 300 363 358 1,021
Courses 33 34 33 100
Section 16 17 16 49
Basic Skill
asie SKis Courses 2 2 2 6
Section 331 399 393 1,123
Overall Totals
Courses 40 41 40 121

Effectiveness Indicator: Enrollment

Head Count and Enrollment: Both the unduplicated headcount and the total enrollments for
the High School/GED program increased slightly between the academic years 2013-14 and
2014-15 but decreased between 2014-15 and 2015-16 academic years.

Table 20: SCE High School/GED Program Head Count and Enrollments
2013-14 2014-15 2015-16

Unduplicated

Head Count 4,706 4,849 4,636
Total

12,908 14,319 13,170
Enrollments

Student Status: For the past three academic years, approximately 97% of SCE High
School/GED Program students were part-time. The full-time students were roughly 3%.
Except for the 2013-2014 academic year where 0.1% of the High School/GED program were
“other” status, the 2014-2015 and 2015-2016 academic years had none of the students in
this category. The “other” status comprises students who had a missing student status.

Table 21: SCE High School/GED Program Student Status

2013-14 2014-15 2015-16
(N=4,706)  (N=4,849)  (N=4,636)

Full-time 3.2% 3.3% 2.8%
Part-time 96.7% 96.7% 97.2%
Other 0.1% 0.0% 0.0%
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Enrollment Status: A large proportion of the High School/GED program enroliment is
returning students. Returning students were approximately 75%, 74%, and 76% for the
academic years 2013-14, 2014-15, and 2015-16 consecutively. Although the unduplicated
headcount for the High School/GED program slightly decreased from 2014-15 to 2015-16,
there was a 2.4% increase in the returning students for the same period.

Table 22: SCE High School/GED Program Student Enrollment Status

2013-14 2014-15 2015-16

(N=4,706) (N=4,849) (N=4,636)
First-time Student 15.0% 16.3% 14.0%
Returning Student 75.1% 73.7% 76.1%
First-time Transfer Student 1.7% 1.9% 1.9%
Returning Transfer Student 4.4% 4.9% 4.7%
Other 3.8% 3.2% 3.3%
Total 100.0% 100.0% 100.0%

Note: The totals may be slightly less than or more than 100 by at most a tenth due to the rounding off error.

Educational Goal: As expected most students who enrolled in the High School/GED program
at SCE the past three academic years have had an educational goal of completing their High
School diploma. The second most common goal among students was to transfer, followed by
skills builder.

Table 23: District-wide Educational Goals for SCE High School/GED Program Students

2013-14 2014-15 2015-16

(N=4,025) (N=4,232) (N=4,091)
Transfer Seeking 15.6% 18.1% 18.1%
Degree Seeking 4.8% 4.1% 4.3%
Certificate Seeking 3.0% 3.0% 3.2%
Diploma Seeking 39.9% 38.5% 37.4%
Transition Seeking* 0.1% 0.1% 0.1%
Basic Skills 7.9% 8.1% 7.2%
Skills Builder 10.9% 10.9% 12.1%
Career Exploration 5.3% 5.2% 5.5%
Undecided 6.2% 6.3% 6.0%
Other** 6.3% 5.7% 6.1%
Total 100.0% 100.0% 100.0%
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e Demographic Breakdown of Enrollment: Ethnicity

‘@ A large proportion of the High School/GED program enrollees identify as Hispanic
or Latino. They comprised approximately 66% for each of the 2013-14 and 2015-16 academic
years and 65% for the 2014-15 academic year. The Hispanic/Latino enrollment increased by
approximately a percentage point between 2014-15 and 2015-16 academic years. The rest of
the racial/ethnic groups either remained the same or decreased, except for Native Hawaiian

or Pacific Islanders who increased by a tenth of a percent.

Table 24: Ethnicity of High School/GED Program Students Enrolled at SCE

2013-14 2014-15 2015-16

(N=4,706) (N=4,849) (N=4,636)
Hispanic or Latino 65.7% 65.2% 66.3%
White 13.0% 12.9% 12.8%
Asian 11.5% 11.8% 11.6%
Unknown 4.8% 4.8% 4.1%
Black or African American 4.0% 4.3% 4.2%
Native Hawaiian or Pacific Islander 0.6% 0.5% 0.6%
American Indian or Alaska Native 0.5% 0.5% 0.4%
Total 100.0% 100.0% 100.0%

<

‘@ Demographic Breakdown of Enrollment: Gender

The enrollment of the females was higher than the males and the unknowns for the three
academic years. The female enrollment was approximately 56% for 2013-14 and 2014-15 and
59% for 2015-16. Like their female counterparts, the male enrollment was approximately
equal for 2013-14 and 2014-15. While the female enrollment increased by 2.7% between
2014-15 and 2015-16, the male enrollment dropped over the same period by 2.9%. The
enrollment proportion of those students who wished not to state their genders or had their
gender information missing, although negligible, slightly increased in the last three academic
years, 2013-14 through 2015-16.

Table 25: Gender of High School/GED Program Students Enrolled at SCE

2013-14  2014-15 2015-16
(N=4,706)  (N=4,849) (N=4,636)

Male 42.7% 42.6% 39.7%
Female 55.9% 55.9% 58.6%
Unknown 1.4% 1.5% 1.7%

Total 100.0% 100.0% 100.0%
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<

‘@ Demographic Breakdown of Enrollment: Age

Although the proportion of the 18-24 year-old enrollees in the High School program at SCE
dropped for the three consecutive academic years, this age group was the majority enrollees
all through. The 18-24 year olds and the 25-34 year olds comprise more 70% of the High
School program enrollments. As expected, those students less than 18 years old are less than
1% of the High School program cohorts.

Table 26: Age of High School/GED Program Students Enrolled at SCE

2013-14  2014-15 2015-16
(N=4,706) (N=4,849) (N=4,636)

0-17 years 0.3% 0.7% 0.5%
18-24 years 45.4% 43.7% 40.1%
25-34 years 28.7% 30.0% 30.6%
35-44 years 12.7% 12.5% 13.7%
45-54 years 8.6% 8.6% 9.6%
55+ years 4.3% 4.5% 5.5%
Total 100.0% 100.0% 100.0%

Effectiveness Indicator: Retention

The starting fall cohorts were established by identifying first-time students at
SCE in the High School/GED Program. The SCE High School Program retained approximately
23% and 17% of their incoming first-time students for 2013-14 and 2014-15 academic years
(fall to fall). Summer had the lowest retention rates for the 2013-14 and 2014-15 academic
years. This may be attributed to the fact that many students take the summer off, except for
2015-16 where the end of spring and summer terms saw the same proportion of students
being retained. This is due to the fact that fall enrollments were not taken into account for
fall 2016. About 16% of first time students were retained through the end of their first winter
term for each of the 2013-14 and 2015-16 academic years, while about 15% were retained
through the end of their first winter term for the 2014-15. There are many factors that could
impact whether or not a student decides to re-enroll after their first term. If term exit surveys
can be administered to the students at the end of each term, the data collected may help
give a somehow clear picture on some of the factors.

Table 27: Retention Rates for High School/GED Program

2013-14 2014-15 2015-16
Starting Fall Cohort 527 453 478
End-Term Fall 41.0% 48.1% 46.9%
End-Term Winter 15.9% 14.8% 16.3%
End-Term Spring 14.2% 13.7% 18.4%
End-Term Summer 6.3% 6.0% 18.4%
Fall-to-Fall Retention 22.6% 17.4% N/A
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@ Effectiveness Indicator: Persistence

_,_(' Fall to fall persistence provides a rate at which the High School/GED program at
SCE was able to keep first time students consecutively for one academic year,
again fall to fall. Fall term starting cohorts include first time ever students at SCE in the High
School/GED program. These student’s final consecutive term enrolled in was used to
calculate persistence. Starting cohorts differ from retention rates because they include
students who either enrolled for their initial fall term and any other consecutive term.

For 2013 and 2014, only 18.6% and 13.2% (less than one fifth) of the SCE High School/GED
program’s incoming first time students persisted for one academic year (fall to fall). For the
last three academic years, over 45% of incoming first time SCE High School program students
did not make it past their initial fall term. The incoming fall 2014 cohort had the highest
percentage of incoming new students who did not enroll in a consecutive term (53.4%).

Figure 12: Persistence Rates for High School/GED Program
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